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KAA Mission Statement

INTREPIDUS (adj.)
Definitions: Undaunted, fearless, bold
KAA has at its core the pursuit of the very highest standards in education, both inside
the classroom and beyond it. We believe all children can exceed their expectations, no
matter what their prior attainment and experiences. At our school no child will be
labelled; we will treat them all as intelligent and individual. Through our ethos, our
extended curriculum and our entrepreneurial approach we will develop students into
confident, rounded individuals, equipped for anything that life throws at them. Our
motto – INTREPIDUS – will help us to realise our ambition.

As KAA staff we aim to:
 Create a culture of high aspirations, high motivation and high achievement for all
 Build a strong community based on fairness and personal responsibility
 Welcome, value and respect all who come into the school
 Be reflective and committed to our ongoing development as teachers and leaders, in
our continuous strive for excellence
 Promote positive dialogue and partnership with our community
Our four core values are:

Excellence
Creativity
Resilience
Citizenship

We know they will guide our work to create an outstanding academy which transforms the
lives of our students.

2|Page

“The single biggest problem in
communication is the illusion
that it has taken place.”
George Bernard Shaw
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1.

Assessment Overview

This policy sets out the systems, structures and procedures for assessment at KAA, so that all
teachers, students and parents can have a clear understanding of how assessment, data and tracking
at the academy will work.
It should be read in conjunction with the KAA Teaching & Learning Handbook, which describes in
detail how medium and long term curriculum plans (which include plans for assessment) should be
created.
A key principle underlying this policy is that all times assessment, tracking and data systems should
be kept as simple and easy to use as possible. Clean, clear, usable data is our mantra. The quote
on the below page captures this: Our aim is to create data and tracking systems which provide
teachers with useful information that can inform their planning and interventions. The data
itself is just a means to an end; it is how the data is used in the classroom to support teaching, and at
a school level to support accountability, which is key. Therefore at all times we prioritise clear
communication.

Key Terminology
It is important that all teachers understand these key terms and what they relate to:
KS2 SATs
result

Year Target

The result a student achieved in their KS2 SATs taken in Y6:
 These are now (as of 2016) expressed as a scaled score between 80 and 120.
A scaled score of 100 or more means a student is working at or above the
expected standard in the subject (AS). A scaled score of less than 100 means a
student is not yet working at the expected standard (NS).
 Students now take SATs in punctuation and grammar, reading and maths.
 At KAA we may use the reading result, the grammar result, the maths result,
or an average of the three
KS2 SATs results are of paramount importance as they are the ‘baseline’ against which
our students’ GCSE results will be measured, and they are the data we use to support
our initial target setting and pupil groupings. The SATs results for students in years 10
and 11 will be recorded using the ‘old style’ National Curriculum levels (4a, 5c etc.).
Students in Years 7-9 will have scaled scores. It is not possible to provide a perfect
conversion between the two as the new scaled scores reflect a more rigorous KS2
curriculum.
The target which students are expect to achieve in their End of Year
Examination:
 All KS3 students will sit a formal examination in every subject at the end of
each academic year. This will give a full picture of their attainment at this stage
and inform their class groupings for the coming academic year.
 At KAA KS3 Year Targets are expressed as a percentage (70%, 80% etc.)
 KS3 Targets are set by HoDs in consultation with the VP Assessment.
 Every student has 1 discrete Target for each subject area.
 KS3 Targets are informed by a student’s KS2 SATs results, and look forward
to the student’s projected attainment in GCSE.
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 For example, a student with an English KS2 SATs level of 5C may have a year 7
target of 75% (which projects forward to a GCSE grade of 7 - equivalent to an
A grade in ‘old money’). A student with a KS2 scaled score of 101 would have
a target of 65% (which projects forward to a GCSE Grade 6 – equivalent to a
grade B in ‘old money’). The process for setting targets is explained in detail
later in this policy.
 KS4 targets are expressed as GCSE grades (grades 1 – 9). They are generated
in the same way as a KS3 but particular attention is paid to ensuring these are
ambitious in the light of performance at KS3. For example, if a student has
exceeded their target at KS3 it must be raised above the equivalent of 4 Levels
of Progress at KS3.
 KS5 targets are set with the support of ALPs. ALPs will generate a set of AS /
A Level targets for each student (for their 4 subjects) based on their individual
GCSE results. KAA targets will be developed from these; taking the ALPs
suggestion as a baseline and rounding up to a slightly more ambitious set of
grades.
 All subject targets are suggested by the VP Assessment but confirmed through
a consultation process with each HoD.
 All targets must be known to students, teachers and parents and written down
in student planners.
 In many cases*, a student is expected to achieve their Year Target not only in
the End of Year Exam, but in every assessment they take during that academic
year. Certainly KS4 and 5 students should be achieving close to their target
from very early on in the academic year.
 *It is clear that different students will find different sections of work across the course of the year
much more difficult than others. It would therefore be foolish to think that a student’s results will
not fluctuate. However we would expect a student to be getting broadly in line with their Target
in each assessment.

Assessment
Result

Reading Age

The result a student achieves on a summative assessment:
 KS3 assessments take place half-termly in EN MA SC and termly in all other
subjects.
 Student results are expressed as a percentage (72%, 85% etc.) and measured
against their target.
 These assessments should be designed to ensure a robust, representative
mark is generated. Guidance on designing assessments is covered later in this
policy.
 These KS3 assessments will be marked using ‘Progress Trackers’ and the mark
schemes which accompany them. These important elements of the assessment
system are explained below.
 KS4 assessment results are calculated in a way that is true to the formal
marking of that subject. Practical work, coursework etc should be weighted in
the appropriate way. Students should receive a full GCSE ‘current
performance’ grade after each assessment. A ‘forecast’ grade will also be
collected centrally at each assessment point for prediction purposes.
 KS5 assessment results will be expressed as AS/A Level grades. There are 3
KS5 assessment points across the year, followed by the formal AS/A2 exams in
the summer.
 For each assessment – Aut1, Aut2 etc. – the subject lead should update their
‘benchmark portfolio’. More details on how a benchmark portfolio is
constructed comes in a later section, however broadly they are a body of
evidence that demonstrates the standard students are currently working at in
each subject area.
The result a student achieves on reading test:
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CATS Score

ALPS

 Expressed as a decimal (e.g. 14.3 means 14 years and 3 months).
 Generated from the Suffolk Reading Test (taken at the beginning and end of
Y7 and 8 this year).
 Reading Ages will appear on Y7 class data sheets, and be used by teachers to
inform planning and pupil groupings. (Some students may be re-tested in years 9
and beyond however this is not appropriate for all students.)
The result a student achieves on their CATs test:
 Students have CATs scores in four areas: Verbal, Non-verbal, Quantitative,
and Spatial Reasoning.
 Results are expressed as a number, where ‘100’ is national average.
 CATs are taken in Sept of Y7.
 CATs scores are used by teachers to support the process of target setting and
pupil groupings near the beginning of Y7, but are not generally referred to
later in KS3.
 ALPS is a system that provides schools with analytics reports on the progress
their students are making. Assessment data is sent to ALPS for comparison
with the progress of similar students nationally.
 ALPS can provide progress reports on whole cohorts, teaching groups,
gender, disadvantaged students and those predicted the highest (A*-B) grades.
 ALPS is graded 1 – 9: Grades 1-3 are considered to show ‘outstanding value
added’; Grades 7-9 are considered to show ‘poor value added’.
 KAA KS5 student targets are first generated using ALPS and then rounded up
where appropriate. (See Target section above.)
 ALPS can be used with all KS5 students regardless of starting point or prior
attainment.

L3VA

 Level 3 Value Added is a measure of progress at KS5. It compares the
progress of our students with the progress of similar students (those with
similar starting points) made nationally. It is an ‘End of Key Stage’ measure and
is therefore only published after A2 exams (or once students reach their
‘reporting age’).
 The AS L3VA referenced on internal KAA data analysis is only an approximate
‘guide’ which helps us track towards the full official A2 measure.
 The L3VA score is expressed as a proportion of a grade above or below the
national average. For example, if a student achieved a grade A and the national
average for similar students was a C, then that would generate a VA score of 2
(2 grades above).
 L3VA can only be calculated for students with full GCSE grades (as we only
offer AS/A2 courses)

EBacc

 EBacc stands for English Baccalaureate
 The EBacc is a suite of GCSE subjects which the government consider
important for students to study. The DfE believes the EBacc suite ‘enhances a
students’ prospects for entering future education or employment’
(https://www.gov.uk/government/publications/english-baccalaureateebacc/english-baccalaureate-ebacc)
 EBacc subjects are; English, maths, science, humanities (history or geography),
languages and computer science.
 In the past schools have been measured by the amount of students who both
study the full EBacc (5 subjects) and those who pass it.
 Going forward, schools are measured by the aggregate EBacc score each
student receives (whether they sit the full EBacc suite or not).

Progress 8

 Progress 8 is the accountability measure which measures the progress of KS4
students across their best (some restrictions) 8 subjects.
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 It is similar to L3VA and is expressed as the proportion of a grade above or
below the national average for students with the same starting point.
 Progress and Attainment 8 are calculated using the structure below
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2. The Shifting Sands

As the above table suggests, the KAA system for setting targets, marking assessments and tracking
attainment is based on the recent government policies of:





Not using National Curriculum (NC) Levels at KS3 (effective from Sept 2014)
Not establishing a standard national assessment model at KS3 (effective from Sept 2014)
New GCSE grades in KS4 (first awarding in 2017 for English and Maths, others subjects in
2018)
The new strengthened curriculum and assessment changes at KS2 (effective from Sept 2015)

A reminder of how these new GCSE grades 1-9 relate to previous grades is below:
Old Grades Future Grades
A**
9
A* / A
8
A
7
A/B
6
B/C
5
C/D
4
D/E
3
E/F
2
F/G
1
U
U

‘Strong Pass’
‘Pass’

Our view is that by developing our own, in-house assessment and tracking systems, which use
percentages, we are able to design and mark assessments in a way which gives students
straightforward, powerful feedback on what they have done well on and what they need to do next
to improve.
KAA students are not overly focused on their absolute attainment - ‘I’m level 5!’, ‘I’m level 6’ and so
on - and instead engage closely with the precise feedback their teachers give them. By not using ‘oldstyle’ NC tests in KS3, our assessments are more challenging and robust, and ‘junior versions’ of the
new, strengthened GCSE exams our students will sit in Y11. KS3 is therefore thorough preparation
for KS4, and not a continuation of primary school.
Although NC Levels had some strengths, and were in many cases used well in the classroom, overall
they presented misleading information to parents and students about student progress in different
subject areas. An example is that the level students were expected to achieve in Y7 in mathematics
was radically different to the level expected in languages. This may sound like a small issue, but it is
one that has caused significant problems in data and tracking in these subjects – just ask any MFL
teacher. This ‘one size fits all’ approach led to invalid conclusions about student performance in
different subject areas; confused parents; and made the issue of baselines and targets unnecessarily
complicated.
We should remember that in their original format NC Levels were designed solely to be a
summative, end of Key Stage measure, and not to track small developments in understanding.
Levels were then modified, and sub-divided, to be used frequently and on individual pieces of work –
4B, 4A and so on - but this was not what they were originally created to do. The sub-division was
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flawed in that it assumed students would find all topic areas equally difficult, and that success in one
area meant they should be successful in the next. Levels assumed a linear model of learning and
implied that a lower mark on an individual assessment meant a student had regressed, whereas in
reality they may have just been tested on a more complex or previously unseen area of the
curriculum.
In the Government’s 2012 review of the National Curriculum, Tim Oates noted how NC Levels and
SATs style assessments “had adverse impact on teaching and learning, with specific problems emerging in
relation to narrow drilling for the test.” He explained how assessment has become decoupled from
curriculum design and as a result “teachers have little choice other than relate learning to past test
papers…[therefore] assessments do not identify those elements of deep learning essential to understanding
subjects (and focus only on a narrow range of surface elements)1”
Our KAA assessment model aims to make the most of the freedoms which schools now have over
assessment and curriculum by establishing a system for marking and feedback which is clean, clear
and simple to understand. Also one that is based specifically on what we know works for
teachers and students in the classroom. KAA assessments link directly to the content of the
curriculum and the disciplinary frameworks students are studying within each subject. Student
feedback is focused on highlighting misconceptions and identifying exactly what they need to do
next; it is not driven by external assessment criteria that may or may not relate to the work at hand.
Students are challenged to produce ‘grown-up’, GCSE style responses in their lessons from a young
age, and not repeatedly asked to do ‘SATs style’ papers.
With any new initiative of this kind it is important to moderate and benchmark against other schools
and national bodies. At regular points each year we compare our ‘in-house’ assessment results
backwards against ‘old-style’ NC levels, and forwards to the updated GCSE specifications, to ensure
students and sub-groups of students are making rapid and sustained progress throughout KS3, KS4
and into KS5. The curriculum has strengthened considerably at KS4 in almost all subject areas. The
trend is towards terminal exams in all subjects with substantial pieces of extended writing and much
more, and more challenging, content. We are in a fortunate position at KAA as we have been
planning towards these changes since we opened in 2014. We haven’t, however, been teaching KS4
for the duration and don’t, therefore, have the exam experience that other schools have. We do
now have more experience at teaching KS5 and are able to plan backwards from this. Consequently,
the benchmarking done at KS3 must continue into KS4 until we are sure we have developed
expertise in delivering these new ‘strengthened’ GCSEs and in preparing students for the national
KS4 summer exams. We will also continue to maximise the advice we gain from external wholeschool and departmental reviews, from Ofsted, from the DfE, from exam boards, from subject
consultants and from Heads of Department in other outstanding schools to support this.

1

Could do better: using international comparisons to refine the National Curriculum by Tim Oates, Chair of
NC Review
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Creating KAA Mark Schemes & Progress Trackers
It is easiest to explain the process creating KS3 assessment frameworks in each subject by breaking
it down into several stages.
Step 1
Before we start designing a series of KS3 assessments we must have a clear understanding of what
students will be required to do in the strengthened GCSEs. Then we can work backwards from this
eventual goal. As well as studying GCSE exam specifications we need to look closely at the NC for
KS3 (which of course links to the new GCSEs) and further ahead to the demands of KS5. Ideally the
planning trajectory would work backwards from the demands of degree level study in each subject,
right back to the KS2 work students will have done before joining us. It is this kind of curriculum
overview that fosters an ambitious but grounded programme of study for students at each key stage.
The basic expectations are below, but any additional knowledge will only add to the quality of the
curriculum.
In preparation all teachers should look at:




The new specifications for the GCSEs and A-Levels in their subject.
The new NC frameworks for KS3 and KS2.
The old specifications for GCSE, A-Level and KS3, so we can see what content has been
added / abandoned.

After this all teachers will have a clear understanding of what students should cover in KS3 in order
to be successful in the new examination system.
Below are examples of this process from mathematics and English (completed in June 2014):
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Old GCSE Maths

New GCSE Maths

 ‘Rates of change’ included but not as prominent
as they are under new guidelines.
 Many formulae provided to candidates in the
exam formulae booklet.
 Finance present is the double GCSE
(Applications), but not included in the old single
GCSE.

 General emphasis on more rigor.
 Much more focus on learning key skills (times
tables, long multiplication etc.) at primary school.
 Increased focus on ‘rates of change’ and compound
units.
 Much more emphasis on students learning
formulae, as well as their application.
 For example students need to know the Sine Rule
and the trigonometric formula for the area of a
triangle.
 Increased focus on financial applications of
mathematics.

Old KS3 English

New KS3 English

 Focus on key processes; range and content; and
curriculum opportunities.
 Statements as ‘Should be able to’
 ‘Speaking and Listening’
 Students study ‘other varieties of language’
 More focus on creative writing
 No separate Grammar and Vocabulary area
 Texts from the English literary heritage
 At least one play by Shakespeare
 Writing from Different Cultures and Traditions
 More emphasis on creative writing

 More English knowledge-based – and in particular,
based on knowledge of grammar and vocabulary
 Statements as ‘Should be taught’
 ‘Spoken Language’
 More focus on presenting, recitation, debating,
performing
 Study two authors in depth each year
 Focus on ‘using standard English confidently’
 More focus on non-fiction/functional skills/formal
types of writing
 Greater emphasis on planning, drafting, editing,
proofing
 New separate ‘Grammar and vocabulary’ areacarries equal weighting with the other three areas
and also features heavily in other three areas

Old GCSE English
 Texts from the English literary heritage
 At least one play by Shakespeare
 Writing from Different Cultures and Traditions
 More emphasis on creative writing

New GCSE English
 Specifies study of ‘whole texts’
 Even more focus on British Canon - more weighty:
o representative Romantic poetry
o a nineteenth-century novel
o representative poetry of the First World War
o British fiction, poetry or drama since the First
World War
 Two plays by Shakespeare
 Seminal World Literature written in English
 More focus on practical writing skills
 Creative writing marginalised - questions over
whether it will be assessed at all
 Students have to show ‘understanding’ of topics
relating to spoken language
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Step 2
Next we need to focus closely on the new grading structure for GCSE, looking particularly at what
students need to do in order to achieve a grade 9 at the end of Y11. Also we should be mindful of
grade 5, the new floor target for GCSEs.
Teachers can then start to sequence the understanding and skills students will need backwards,
asking, ‘if you must be able to do this by the EoY11, then what should you be able to do by the EoY10, EoY9
and so on’.
Below is an example of this from part of the mathematics curriculum. Here you can see the
progression of ‘fractions’ backwards from what is needed to achieve a grade 9 at GCSE:
Year 7

Year 8

Year 9

Year 10

Recognise and recall
most common fractions
as decimals, and vice
versa.

Convert terminating
decimals to
fractions using a
mathematical
process.

Explain the
difference between
terminating and
recurring decimals.

Change recurring
decimals to fractions
algebraically.

Add and subtract
fractions
numerically with
different
denominators.

Multiply and divide
fractions
numerically.

Solve complex problems
that involving adding,
subtracting, multiply and
dividing fractions
(presented in both mixed
and improper formats).

Year 11

Convert terminating
decimals to fractions
using division.
Simplify and ‘cancel
down’ common
fractions.
Simplify mixed numbers
and improper fractions.
Add and subtract
simple fractions (with
the same denominator).

Multiply and divide a
fraction by an
integer.

Use fractions to
describe parts of
shapes.

Convert between
fractions and
percentages.

Find fractions of
amounts.

Convert between
fractions and ratio.

Students can write one
number as a fraction of
another.

Compare sizes and
quantities using
ratio.

Generate simple
equivalent fractions by
doubling and halving.

Generate multiple
equivalent fractions.

Manipulate
complex
algebraic
fractions.

Manipulate simple
algebraic fractions.
Solve problems by
interchanging
fractions, ratio and
percentages.

Solve numerical problems
involving direct and
inverse proportion.

Express
probabilities as
fractions.

Solve problems involving
fractions and probability.
Sequences involving
fractions and indices.

Solve algebraic
problems
involving direct
and inverse
proportion.

Manipulating
fractional indices.

Recognising equivalence
of common Surds and
fractional powers.
Order fractions by
first turning them
into decimals.

Order fractions by
first turning them
into equivalent
fractions.
Solve problems
involving Vectors
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Step 3
At this point in the process subject leads are likely to have a large number of statements, skills,
criteria etc. mapped out. Now they can start to distil down this information into a series of
statements that capture the curriculum skills / concepts / knowledge each student should master
by the end of each year.
Creating these lists of statements for each year is a complex curriculum issue, and should not be
performed in a vacuum! Subject leaders should look carefully at existing examples – for instance
National Curriculum statement banks, GCSE and A-Level specifications, international examples (e.g.
the Cambridge Assessment standards). However, the final ‘KAA’ year lists that you come up with
should be based on your own specialist interpretation of the curriculum. This process of you
thinking through the statements and being able to clearly explain what they each mean is vital.
These ‘year lists’ of statements can then be further broken into sub-categories based on a judgement
each subject leader makes about how the skills / concepts / knowledge in their subject can be most
clearly grouped and explained to students. The categories vary from subject to subject – some
examples are below:

Step 4
The next step is to validate the list of statements that each subject lead has created. As mentioned
above, this involves ‘pegging back’ to National Curriculum levels. Subject leads should take their
statement lists and ensure that, for example, a student mastering 70% of the content over the
course of Y7, would have an understanding of the subject that is at least as advanced as securing a
5C in ‘old money’. If a performance on the End of Year 7 Exam which receives 70% is of a lower
standard than L5 then something has gone wrong. In fresh start subjects (e.g. French of German) this
may work slightly differently, but the principle of ensuring KAA assessments have challenge and
rigour, and are at least as ambitious as the NC levels they are replacing, remains the same.
This step of validating and checking what you have done in creating statement banks requires us to
collaborate and look to other schools and organisations. Subject leads should make as much use of
the external support available as possible – QCA exemplification materials, Ofsted guidance, DfE
guidance, Ofqual subject reviews, GCSE / A Level exam reports from the Examination Boards, other
schools, our partners Godolphin & Latymer and Charterhouse, AQA / Edexcel / OCR websites, old
SATs papers and so on. Wherever written evidence of validation can be collected (e.g. an email from
another Head of Department at an outstanding school endorsing what you have done) it should be,
as this will form part of your performance review portfolio, and important evidence for Ofsted.
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Step 5
Once each subject area is confident they are focusing on the right content / skills / concepts in each
year, the next step is to plan how to sequence this from term to term, and explore how best to
communicate the different statements to students so that they can understand them and make
progress.
To achieve this a ‘Progress Tracker’ needs to be written for each Assessment – for EN, MA and
SC this will mean 6 Progress Trackers a year, and for all other subjects 4 Progress Trackers (see
assessment calendar below in section 5). Please note, Progress Trackers do not need to be (but can be)
written for KS4. The principles of clear, student friendly feedback still apply however, and must be considered
carefully by each department area. See section 7 for more details on this.
Each Progress Tracker should contain the curriculum statements covered in that assessment. It
should also be clean, clear and simple for students to understand (with support). There is a real art
to this: articulating a complex skill or concept in language which both does this skill / concept justice
and avoids bamboozling the student is a challenge for all teachers. In terms of sequencing statements
across Progress Trackers, subject leads should use their own professional specialist judgement to
ensure content escalates in sophistication in a way that is appropriate for their subject area. The
curriculum skills and concepts should build on each other in a way that develops a student’s
knowledge, but also their understanding of the underlying frameworks in the subject (see T&L
Handbook for further explanation).
Progress Trackers are vital because they are the window through which a student sees an
assessment, and the mechanism we have for providing them with feedback. Once an assessment has
been completed, teachers fill in a Progress Tracker for each student. Staff will mark the student as
having achieved a 1, 2, 3 or 4 next to each statement. These scores indicate the extent to which the
student has mastered each statement:
Blank
1
2
3
4

No evidence of
A little evidence of
A little more evidence of
Good evidence of
Sustained evidence of

Accompanying each statement should be a detailed mark scheme which sets out clearly for
teachers what a 1, 2, 3 and 4 looks like for the different statements. The mark scheme is essential to
ensure the following:
1) All staff in the department (where applicable) are marking in a consistent way
2) All students can see what attainment at the next ‘value’ looks like, as mark schemes can be
shared (sometimes in edited form) with students
3) Most importantly, each statement has different levels of sophistication and
progress built-in to it, and therefore isn’t simply a fact to be remembered, or a
formula to be learned.
Examples
Below is the English Aut1 Progress Tracker and the mark scheme that accompanies it:
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Student Progress Tracker
English – Year 7 – Autumn 1
Name ________________________________________________
The minimum I should achieve on this unit of work is ____________ %

Have you shown that you can…?

RO2 Respond with depth and clarity (focus on the question,
make a range of detailed points)
RO3 Use textual references (e.g. quotes) to support and
illustrate your interpretations and points
RO4 Use inference in approach to ideas, events, characters,
setting and themes
RO5 Analyse language the writer uses and explore the
impact of language choices on the reader
RO6 Analyse the structure of the overall text to help
support and illustrate interpretations and points
RO7 Understand and apply relevant critical terminology (key
words) to aid interpretation of texts
RO10 Use a range of vocabulary and sentence structures for
clarity, purpose and effect, with accurate spelling and
punctuation

1

2

3

4

Total =
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Year 7 Reading

1
Can pick out
simple, mainly
explicit
information in a
text.

2
Can select explicit
information from a
text and can put
simple information
into own words.

3
Can pick out
explicit and some
implicit information
from a text. Is able
to paraphrase the
general ideas in a
text.

RO2 Respond
with depth and
clarity (focus on
the question,
range of points,
detail of
response)

Some
understanding of
the text. There is
little attempt to
focus on the
question and an
insufficient range
or quantity of
points made.
Clarity is lacking.

Understanding of
most of the text is
present. A
sufficient range of
points are made
and are mainly
relevant. An effort
to organise ideas
but this may not
be sustained; slips
in accuracy may
obscure meaning.

RO3 Use textual
references to
support and
illustrate
interpretations
and points

Points are not
supported by
evidence, or
evidence selected
is inappropriate.
Quotations are
not integrated
into sentences.

RO4 Use
inference in
approach to
ideas, events,
characters,
setting and
themes
RO5 Analyse
language the
writer uses and
explore the
impact of
language choices
on the reader

Inference is
rarely, never or
poorly used;
comments on
events and
characters are
mainly literal.
Little valid
analysis of how
language supports
purpose and
meaning.
Response does
not go beyond
simple comments
on the effects of
individual words
or phrases. May

Points are
sometimes
supported by
evidence, or
evidence is
sometimes
appropriate.
Quotations are
sometimes
integrated into
sentences, or are
not integrated but
used clearly.
Some inference is
used to pick up on
obvious clues in
the text about
characters or
events. These clues
can be pinpointed.
Some valid analysis
of how language
supports purpose
and meaning.
Response offers
limited comment
on literary
features.
Comments on
effects are present
but may lack
control.

Good
understanding of
the text conveyed
through a measured
response. The
points made are
almost always of
clear relevance and
are carefully
explained. Evidence
of original thinking
although this is
perhaps not yet
fully realised. A
sensible structure
leads the reader
through the
argument; mainly
accurately written.
Points are mostly
supported by
appropriate
evidence.
Quotations are
usually integrated
into sentences.

4
Can pick out explicit
and implicit
information in a text
using textual
reference to support
assertions. Is able to
summarise ideas in a
text.
Confident
understanding of the
whole text and
question. An
intelligent range of
relevant points
reveals detailed
understanding.
Interpretations show
originality of thought
with awareness of
readers’ differing
responses. Wellstructured with a
clear line of
development. A
good level of
coherence and
accuracy in writing.
Points are always
supported by
appropriate
evidence.
Quotations are
usually integrated
fluently.

Inference is used
successfully to
explain the meaning
of events and the
way characters are
portrayed.

Inference is used
thoughtfully to
explore the way
events and
characters are
portrayed.

Valid and sensible
analysis of how
language supports
purpose and
meaning. Response
begins to comment
effectively on
literary features.
Comments on
effects are made
with control.

Thoughtful and
detailed analysis of
how language and
some carefully
chosen literary
features support
purpose and
meaning. Comments
on effects are made
with some precision;
layers of meaning

RO1Identify,
interpret and
synthesise
explicit and
implicit
information in a
text
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RO6 Analyse the
structure of the
overall text to
help support and
illustrate
interpretations
and points

RO7
Understand and
apply relevant
critical
terminology to
aid
interpretation of
texts
RO8 Show an
appreciation of
the relationship
between texts
and the contexts
that they were
written in

RO9 Make
connections and
comparisons
within and
between texts

be mainly
descriptive.
Little
consideration is
given to the
effect of
structure, either
at text or
sentence level.
The impact of
structural choices
is insufficiently
understood or
explained.
Limited use of
critical
terminology; or
terms are used
but are
irrelevant, often
incorrectly or
with definitions
tending to
dominate.
Key features of
time period
and/or author’s
background are
outlined but not
linked to the text
or task.

A limited
response in this
regard. Points of
similarity or
difference are
superficially
identified but
with little sense
of purpose
Comparisons will
be limited and
either superficial
or identified but
not explained.

Some
consideration is
given to the effect
of structure, either
at text or sentence
level. The impact
of structural
choices is partially
understood but
may not be
explained or is
largely implicit
within response.
Some appropriate
use of critical
terminology which
is mainly accurate
but perhaps
formulaic.

Some appropriate
comments about
structure are given,
at either text or
sentence level. The
impact of structural
choices is
sometimes well
understood, or
mostly understood,
and explained.

begin to be
explored.
Some constructive
comments about
structure are given,
at either text or
sentence level. The
impact of structural
choices is mostly
well understood and
explained.

Critical terms are
applied accurately.

Critical terms used
accurately and
consistently and as
part of the analysis.

Straightforward
but relevant
comments on
some of the
significant elements
of context.

Some explanation
of links between
texts and their
contexts and/or the
significance of texts
to their readers.

Some simple
explanation of
points of similarity
or difference
across texts and
occasionally, within
texts.

Explain key
similarities and
differences
between and within
texts.

Explains how
context shaped and
influenced meaning
for contemporary
readers; possible
consideration of
how modern
readers might react
differently though
perhaps not explicit.
Interesting
comparisons
between and within
texts are carefully
explained. Evidence
of evaluation across
similarity and
difference.

17 | P a g e

How do individual Progress Trackers relate?
Some subject areas will have a completely different Progress Trackers for each assessment cycle. For
some subjects, however, statements will re-appear frequently. For example in English the statement
‘RO2 Respond with depth and clarity (focus on the question, range of points, detail of response)’ is likely to
appear on most Progress Trackers. In mathematics however, ‘Student understands decimal notation
and how multiplication and division effects place value’ will likely only appear once or twice during the
course of the year. Progress Trackers will look different for different subject areas in order to
reflect the assessment style and the balance of content, skills and knowledge within it.
At the end of each assessment cycle (after the student has taken the assessment) the teacher will
complete the progress tracker for each student in her group.

An example
A completed Progress Tracker may look like this…
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Student Progress Tracker

Mathematics – Year 7 – Autumn 1
Name _______________ Joanne Bloggs ________________________
The minimum I should achieve on this unit of work is 80%

Have you shown that you can…?

1

2

Understand decimal notation and how multiplying and
dividing effects place value.
Round whole numbers to the nearest 10, 100 or 1000 and
decimals, including measurements, to the nearest given
decimal place.
Order whole numbers and decimals including measurements,
changing these to the same units.

3

4

X
X
X

Multiply and divide numbers including decimals with each
other.
Divide all types of numbers, including questions with
remainders. Understand how a remainder can be expressed as
a fraction.

X
X

Choose suitable units of measurement to estimate, measure,
calculate and solve problems in everyday contexts.
Know abbreviations for and relationships between metric
units; convert between:

X

Use the relationships between units of time; understand and
use the 12-hour and 24-hour clock systems; interpret
timetables; calculate time intervals.

X

Use how the relationship between time and distance can be
used to find the speed and conversion between different units
of measure.

X

Draw and interpret graphs in real life contexts involving more
than one stage, e.g. travel graphs.

X

Total =

4

12

12
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Here we can see that this student has achieved a score of 28, out of a possible 32 (there are 9
statements, each with a maximum possible score of 4, and 9 x 4 = 32). This gives them an
assessment percentage of 88% (28 divided by 32, then multiplied by 100 and rounded).
This shows us that this student has understood 88% of the content / knowledge / skills that she
could have understood within this assessment cycle. It gives us clear information about which areas
she did well on and it shows where she needs to focus her energies in Review Week. Combined
with the marking criteria and exemplar answers for this specific Progress Tracker, shared with all
students and parents via KAA Online, any parent would also know where their child needed further
support.
The percentage achieved – in this case 88% - will then be in-putted into SIMS (see section 6 below –
‘Moderation and Data Entry’).
The remaining steps in the process concern tracking student progress, both at a departmental level,
and at a whole school level. Before looking at this however, we need to spend some time thinking
about what makes a good KAA assessment – how do we structure our assessments so that they test
for ‘deep understanding’ and allow us to complete the Progress Trackers as described above.
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3.

Designing Assessments

At KAA the design and creation of all internal assessments is the responsibility of the individual
subject leader. Training and support will be provided, and it is hoped that all middle leaders will be
expert in creating their own in-house assessments which underline the elements of deep learning
covered with the students. In time we expect every department to have at least one
member of staff (ideally the Head of Department or 2 i/c) who has experience of
marking national exams. This is essential for us to become assessment experts.
KS4 and 5 assessments will take very different forms depending on the demands of each subject.
Much of the assessment material will be taken directly from the exam boards, however when
designing smaller internal assessments subject leads should apply the same general principles as those
applied to KS3 – detailed below.
The full assessment calendar for the coming academic year can be found below (in section 5), but it
follows this general rhythm:








Summative assessments every half term for KS3 in the core (English, Maths, Science). These
are ‘deep marked’ and the results entered into SIMS.
KS3 summative assessments every term in all other subjects. Again these are ‘deep marked’
and the results entered into SIMS. Note: Other subjects may well chose to assess every half term
as well, but it will be decided with Line Managers on a case by case basis and data will not be
collected on SIMS.
There are 3 major assessment points for Y12 and Y13, in addition to the formal AS/A2
exams in the summer term.
There are 5 assessment points for Year 10, plus the End of Year Exams. Training and
guidance has been given to KS4 subject areas however, and if departments wish to adopt an
assessment cycle that is slightly out of sync with others, then this is fine. The priority is in
ensuring that assessment fits with the needs of each subject area and the only requirement is
that subjects are able to input appropriate and recent assessment data at the 6 data
collection points.
There are 2 assessment points in Year 11, plus 2 sets of full Mock Exams (December and
March)

Some guidelines on designing assessments:






They should test students’ understanding of the key curriculum concepts and principles in
the scheme of work, and not merely look at superficial recall of information. This links to
the idea of students become ‘experts’ in each subject discipline, covered in detail in the KAA
T&L Handbook.
All assessments should look forward to the GCSE / A2 exams our students will sit when
they reach the relevant year, and replicate the demands of those exams (albeit in a ‘junior
version’ at KS3).
Assessments should never be overly predictable or formulaic. Instead they should encourage
students to apply the knowledge they have been given to new, unseen problems. Excessively
predictable tests should be discouraged as they lead to inflated results and will not help
students adapt and perform in external exams.
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KS4 and 5 assessments should also provide staff with the ability to predict final GCSE/AS/A2
grades. These are given as ‘Forecast Grades’. Forecast Grades are not published to students,
but instead used for internal analysis purposes.

End of Year Exams
It’s important to note that the KS3 Sum2 assessment is very different in nature to the in-year
assessments which come before it. Specifically:





It is called the ‘End of Year Exam’, not Sum 2 assessment!
It is a longer test - typically one to two hours - taken in the exam hall under formal exam
conditions. Some subjects may want several papers. This process of having formal, end of
year exams from Y7 onwards ensures students become accustomed to the routines of
GCSE and A-Level long before they get there.
The end of year exam is a ‘catch-all’ test which examines students’ understanding of the
whole year’s curriculum content. This means it provides us with an accurate measurement
of what the student has mastered during the academic year, and allows us to make the
correct decision over their pupil groups and targets for the coming academic year.

Training and support on designing robust, meaningful end of year exams (and in-year assessments)
will be provided on an ongoing basis. However there is an example below, adapted from the T&L
Handbook, which outlines some of the key principles on creating assessments. We hope it shows
how students at KAA are encouraged to think and act flexibly with the information they have been
given (as opposed to just recite it).
Teaching for understanding not recitation2
An effective assessment should encourage students to look beyond surface recall to see the
deep structural frameworks and connections within a subject discipline. An example that
might be of help is here. In this case the teacher is trying to assess Y9 students’ understanding
of the key concept of Dramatic Irony. The students have been studying the play ‘Death of a
Salesman’ but the teacher wants them to understand the general principle of dramatic irony
and not just how it is used within this one text.
Example 1:
i.
ii.

iii.

Read a scene within ‘Death of a Salesman’ where the playwright has used dramatic
irony.
After reading the scene the teacher leads a discussion with students on the effect of
this technique to elicit students’ understanding of dramatic irony. Students take notes
and develop their understanding by finding quotes.
In the end of unit assessment students are asked the question “How does Miller use
dramatic irony in this scene” Students write a few paragraphs explaining how the
technique is used in that text using their notes from the lesson.

Commentary: This assessment fails to test understanding of dramatic irony as students are
merely asked to recite what they have been taught. The teacher is likely to get 25 similar
responses that will not highlight proficient or deficient understanding of the concept.

2

Adapted from Willingham, Why students don’t like school
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Example 2:
In this example students are also studying ‘Death of a Salesman’ and need to understand,
among other things, how dramatic irony is used in order to write about the play. However,
before students read the scene the teacher decides to take a different approach, and ‘pre-teach’
the concept. To help students think flexibly about the technique she gives them three
examples and asks them to look for connections.


She gives a short summary of Oedipus Rex, pointing out that the Delphic Oracle
predicts that Oedipus will kill his father and marry his mother. Oedipus then leaves
his home in an effort to protect those he believes to be his parents, but thus sets in
motion events that eventually make the prediction come true.



She then asks them to think about Romeo and Juliet which they studied in Y7. She
reminds them Romeo kills himself because he believes that Juliet is dead. When
Juliet awakens, she is so distraught over Romeo’s death that she commits suicide.



Finally she has them think back to Othello which they saw on a school trip. The noble
Othello implicitly trusts his advisor Iago when he tells him that his wife is unfaithful,
whereas it is Iago who plots against him.

The students then explore (with some prompting) what each example has in common with the
others. A character does something expecting one result, but the opposite happens because the
character is missing a crucial piece of information: Oedipus is adopted, Juliet is alive, Iago is
a deceiver. The audience knows that missing piece of information and therefore recognizes
what the outcome will be. The outcome of each play is even more tragic because as the
audience watch the events unfold, they know that the unhappy ending could be avoided if the
character knew what they know.
Dramatic irony is an abstract idea that is difficult to understand, but by comparing diverse
examples of it these students have been forced to think deep structure. Students know that the
point of the exercise is not shallow comparisons such as, “Each play has men and women in
it”. Dramatic Irony as a concept is now committed to students’ long term memory, and they
are ready to look for it in Death of a Salesman (or any text).
At the end of the half term the teachers sets her class a GCSE style assessment (from the 2016
spec). Students are asked a question about dramatic irony in Death of a Salesman and asked to
compare it to an unseen text.
Commentary: This assessment tests students’ understanding of dramatic irony as students
are having to use their understanding of the concept to analyse new and unfamiliar work. The
feedback this provides to the teacher will enable them to analyse gaps in understanding and
plan interventions to plug those gaps.
If we are going to realise the idea of ‘teaching for understanding and not for recitation’ at
KAA then we need to ensure all our assessments have challenge and rigour and prepare
students for future, unseen assessments. When assessments become overly predictable they
stop testing students’ real understanding of the subject.
It is worth noting here that there are lots of ways to assess student understanding. Here we are
discussing more formal assessments (as per the assessment cycle – see below), however assessment
should form part of every lesson you teach, and almost every curriculum interaction you have with
students. Good questioning, use of exit tickets, use of quick tests, student presentations and so on,
are all valuable forms of formative assessment. For more details on these, and other strategies,
please refer to the Teaching and Learning Handbook.
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Mapping Assessments
Although each assessment cycle at KAA is discrete, and the content being assessed in the end of
cycle assessment should be the material taught within that cycle, the assessments should build on
each other. Each subject lead should draw up a curriculum map for each year group to ensure
that key concepts are being re-visited in the way they need to be in order to ensure deep learning
across key stages. For example this English Y7 curriculum map doesn’t just randomly place the
individual assessments, it contains a gradual development of writing, then reading, then writing at a
more sophisticated level, and so on to the End of Year Exam, which tests everything.
Aut1
Aut2
Assessment Assessment
Y7

How does
the author
present the
characters of
Stanley and
Zero in the
novel Holes?
Concepts:
The writer at
work – how
is meaning
conveyed
through
character’s
descriptions,
actions,
words, etc.?
Skills: Using
quotes,
writing an
extended
essay.

A letter to
your head
teacher
persuading
them to
change
something
about the
school.
Concepts:
Adapting
style and
form to
audience and
purpose.
Skills:
Writing in a
persuasive
style.
Simple
spelling,
punctuation,
paragraphing.

Spr1
Assessment

Spr2
Assessment

Sum1
Assessment

Sum2
Assessment

How does the
author create
tension through
their use of
language in the
opening of a
vampire story?
Concepts: The
writer at work
– how is
meaning
conveyed
through
figurative
language?
Skills:
Embedding
quotes.

A description
of a
nightmare
world.
Concepts:
Consistently
adapting style
and form to
audience and
purpose.
Skills:
Writing in a
descriptive
style.
Intermediate
spelling,
punctuation,
paragraphing.
Different
narrative
structures.

An essay
comparing the
structure and
form of two
love poems.
Concepts: The
writer at work
– how are the
poems
structured, and
what are the
effects of those
structures on
the reader?
Skills:
Embedded
quotes and
comparisons
between texts.

End of Year Exam:
Section A Reading: Either i)
Read an extract
and analyse the
writer’s use of
character and
language, or ii)
Read a poem and
analyse the
writer’s use of
language and
structure.
Section B Writing:
Either i) A
persuasive letter
with a specific
audience/purpose,
or ii) A
description of a
darkened
alleyway.

When writing assessments…
Good assessments are linked directly to the curriculum being taught. Good assessments provide
students with the opportunity to use the knowledge / content / skills they have been taught in a way
that is authentic to the subject discipline. Bambrick-Santoyo puts it clearly when he says with good
assessment it is not ‘teaching to the test, but is testing the teaching’3. If students have been taught in a
way that is true to the ‘whole game’4 of the subject, then the assessment should require them to
operate in a way that is true to the ‘whole game’. Maths is a good example of this – most would
agree that playing the ‘whole game’ of maths means solving problems, not simply reciting facts or
memorising a body of knowledge. Therefore a good maths assessment will require the students to
solve meaningful problems in a complete way. It will ask the students to decode the problem, decide
3
4

Paul Bambrick-Santoyo, Leverage Leadership – page 34
See the T&L Handbook for a detailed discussion of the ‘whole game’
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on the relevant method, apply techniques accurately and interpret the results. If teachers teach in a
way that prepares the students to do this, and the assessment demands that they do this properly,
then the teacher is ‘teaching to the test’ in exactly the right way.
A good assessment should provide ‘bright lines’ which the medium term plan can follow. In order
to do this we need to write our SoW by working backwards from the end goal. Start by
writing the assessment, then completing the assessment yourself – literally – to the desired standard.
When you have done that, you can deconstruct this overall end product into its constituent parts.
This should tell you what the students will need to know / be able to do, in order to complete the
assessment.
A backwards ruining race…
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Take an example from GCSE Music: The assessment is for students to compose a pop song – an
original piece which fits the conventions of ‘popular music’. By composing your own song first (to
the specific standard you want your students to reach) you will realise the individual building blocks
of this eventual, overall outcome.

This unit of work is five weeks long, with three lessons a week, so you spend 3 lessons on each of
these areas. Because the planning process started from an understanding of the overall
end product you can be confident that all the key ingredients of the outcome are being
covered.
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4.

Beyond Baselines – Tracking Student Progress

Tracking of student attainment and progress is, of course, essential. This should be done at a
department level, as well as at a whole school level. At KAA we recognise that learning isn’t
completely linear and therefore track student progress in a way that reflects this. The curriculum at
KAA is backward planned, and written to provide rigorous progress and development towards the
very highest grades at GCSE and A Level. As a consequence, student progress is built into the fabric
of each subject’s curriculum. In order to monitor how well students are mastering this curriculum
(and thus making progress towards these GCSE grades) we track student attainment at each
assessment cycle, and compare it with each individual student’s target. This is explained below.

Setting Targets
The traditional approach in most secondary schools is to set targets for each student from a baseline
level at the beginning of Y7. This level is usually generated from either the English KS2 level, or the
mathematics KS2 level, or a combination of the two. This baseline is then used to measure the
distance each student travels (in terms of their progress) as they move through future years. It
implies all students are on a linear ‘flight-path’ from this baseline. There are some strengths to this
approach, most significantly that it gives all teachers a starting point from which to ‘pick up’ each
child’s education, and raises expectations of where the student needs to get to. This approach has its
flaws however. Firstly these baseline levels are often imprecise. They suggest to secondary teachers
that students have grasped all of the primary content they have been taught up to that level. For
example in the past it has been assumed if a student is a 5C in English, that they have mastered all of
the grade descriptors for a 4A, 4B, 4C and so on, when in fact this was often not true and the KS2
level is often more of a ‘best fit’. Secondly, baselining in this way for any subject other than English
and maths was difficult as there was no nationally agreed approach. Thirdly, focusing student’s
attention all the time on their distance from starting point was backwards facing. The further away
from this baseline students got, the less meaningful it became.

Not really a ‘flight path’…
Student progress at KAA is not merely a ‘ticking off’ of taught content or experiences had. The
Teaching & Learning Handbook shows how understanding is about a deep grasp of key concepts, and
being able to use these concepts in new and unfamiliar situations. The old system of NC Levelling
suggested that students could gather knowledge through being exposed to new ideas, mastering
them and then moving on to something new. In reality a smaller number of key concepts underpin
much of the knowledge students are expected to learn throughout KS3, 4 and 5. In order to develop
these key concepts students should be engaging with them from day one. Students should work with
‘junior versions’ of the big picture ideas from each subject area from day one (what we call the
‘whole game’). Consequently, student progress at KAA is seen through student command of the
increasing sophistication and complexity of the subject.
If you like, the curriculum becomes more demanding as students’ progress through towards GCSE
and A Level, rather than simply staying equally as demanding but with just more content. As a result
the curriculum in each subject area must be planned carefully so that it prepares students to deal
with anything and therefore achieve the highest possible grades in all external exams. If students are
progressing in line with this, in line to achieve grades 7, 8 and 9 at GCSE and A*-B at A
Level, then their attainment at each stage should be fairly consistent and visually (as seen through
assessment results) fairly horizontal.
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This is a shift from the previous ‘flight–path’ image of progress. The flight-path image suggests a fixed
difficulty curriculum, where students work their way through content. The horizontal image
acknowledges that the demands on students are increasing, and so consistently achieving 80% on
assessments, for example, would show real progress.
Visually this means progress through yearly cycles looks more like this…

Attainment Trajectory

Rather than this…
Traditional ‘flight-path’

Forecasting attainment trajectories
At KAA subject leaders design their own department’s curriculum in the way they feel will best
prepare students for success. This means subject leads should be able to predict at the beginning of
the year which areas of the curriculum, or which assessment points, students will find most
challenging. Departments will therefore be able to draw up (theoretical or not) an expected
attainment trajectory graph for their subject area in September (for each year group). This will allow
us to evaluate how successfully the students have grasped certain aspects, how well certain aspects
have been taught, and how well the different concepts haven been knitted together through the
curriculum planning. Trajectories will obviously differ between subject areas depending on the
demands of that subject.

Target Setting
Accurate Target setting therefore underpins our assessment model at KAA and getting them right is
incredibly important. There are some key principles that guide our thinking:
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Targets are ambitious and based on what the top schools nationally are achieving in terms of
academic progress. We would rather have targets that stretch us but which we don’t always
achieve, than play it safe and risk underestimating students’ potential.
Targets are set in consultation with subject leaders and not imposed from the top down.
SLT advise targets (benchmarking against what the very best schools do) and then subject
leaders use their own knowledge of the course and the individual student to agree an
ambitious yet realistic target. Through this process of moderation targets can go both up
and down (they rarely fall though and can never fall below minimum KAA expectations).
Simplicity is key: each student should just have one target for each subject each year.
Clarity of communication is key: all parents and students should understand what their
targets for each subject are, how they have been calculated, and crucially what they need
to do to achieve them. Communicating the target is not an end in itself, it is a means /
vehicle to then give detailed and precise guidance in lessons about how a student can achieve
that result across the various aspects of the syllabus.
Our belief in a growth mindset and that intelligence and ability are not fixed; that we are
most interested in progress not attainment; that we don’t have top sets and bottom sets;
that we never label students and can actually point to examples of where KAA students who
have below average attainment in Y7 have gone to achieve A*s in A2 – all this permeates
our communication around targets. There is no stigma in having a target of 60% vs your
friend whose target is 90% - we are all individuals with our own goals, and all studying the
same curriculum.

Targets at Key Stages
Year 7 Targets are generated using the KS2 English and mathematics results, together with teacher
assessment, reading ages, and CATs scores. These targets (and all targets at KS3) are expressed as
percentages (see blue table overleaf).
KS4 targets are also generated with reference to a student’s KS2 data. They primarily informed
however, by the progress students have made across KS3. These targets are expressed as GCSE
grades 1-9.
KS5 targets are first generated using ALPS and are based on student performance at KS4 and the
associated expected performance at KS5 (based on the past performance nationally of students in
different subjects). These targets are expressed as AS / A2 grades. (More detail on how these are
generated later in this section.)
Target Setting Timeline
The target setting process is done in 2 ‘waves’. Wave 1 takes place in early Sept and includes all
targets that are straightforward to calculate (e.g. a Y8 student, whose targets largely roll forward
from Y7, with some moderation based on the End of Y7 Exams). Wave 2 is immediately after Oct
half-term in “Target Setting Week” and includes targets that require greater preparation (e.g. a
new Y12 student or a Y10 student starting their GCSE course).
Aug
Aug
Aug

KS2 results are downloaded and Y7 targets in EN and MA are suggested (by
VP Assessment)
KS5 students enrol and their KS4 results are submitted to ALPs
Students are grouped for the start of the academic year based on KS2/KS3/KS4
results and other general info
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Aug

Existing targets for Y8, Y9, Y11 and Y13 students are reviewed in light
of the previous end of year exam data
Updated targets are suggested by VP Assessment
Y7 EN and MA targets, and all subject targets for Y8/Y9/Y11/Y13 are
sent to HoDs for consideration and clarification
Above targets are issued to all students and parents
Subject teachers observe the classroom performance of students in Y10, Y7 and
Y12 to inform remaining target setting
Y12 subject / course choices reviewed and any changes made
KS3 and 4 students sit Aut1assessments
In Y7 all remaining subjects (not EN and MA) decide individual subject
targets in consultation with VP Assessment
In Y10 and Y13 individual subject targets decided by HoDs in
consultation with VP Assessment (Y10 based on KS3 results, Y12 on
ALPS data)
Target setting week – all End of Year Targets shared with Y7, Y10 and
Y13 students and parents
Some changes to pupil groupings based on new targets

Sept
Sept
Sept
Oct
Oct
Oct

Nov

By the end of Target Setting Week, all students in all years will have 1 target for each
of the subjects they study. This will be a % target at KS3, a numbered grade at KS4 and
a lettered grade at KS5.

How is the Target Generated?
KS3
The table below shows the general target setting formula for English and Maths, using the KS2 result
in that subject. (This table contains both the new and old style KS2 performance measures.)
The equivalent of 4 levels of progress KS2 - KS4
KS2

KS2

Year 7

Year 8

Year 9

Year 10

Year 11

(old SATs)

(new SATs)

"old money"
EoY7 target

"old money"
EoY8 target

"old money"
EoY9 target

"old money"
EoY10 target

"old money"
EoY11 target

3 sub-levels
2a
3c
3b
3a
4c
4b
4a
5c
5b
5a
6c
6b
6a
7c
7b
7a

5 sub-levels
3b
3a
4c
4b
4a
5c
5b
5a
6c
6b
6a
7c
7b
7a
8c
8b

7 sub-levels
4c
4b
4a
5c
5b
5a
6c
6b
6a
7c
7b
7a
8c
8b
8a
8a

9 sub-levels
G
F
E
DD
D+
CC
C+
BB
B+
AA
A+
A*-

12 sub-levels
F
E
D
CC
C+
BB
B+
AA
A+
A*A*
A*+
A*+

W
2c
2b
2a
3c
3b
3a
4c
4b
4a
5c
5b
5a
6c
6b
6a

80
83
85
88
91
93
96
99
101
104
107
109
112
115
117
120

Year 11
Guideline
Likely "new
KAA target
money" EoY11
for EoY7/8/9
target
1
2
3
4
4
4
5
6
6
6
7
7
8
8
8
9

20%
25%
30%
35%
40%
45%
50%
55%
60%
65%
70%
75%
80%
85%
90%
95%

It is important to note here that targets are not completely static and can increase for individual
students from one year to the next. This will depend on previous assessments and conversations
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between relevant subject leads and the VP Assessment. Ultimately the Principal is responsible for all
student targets, and accountable to the Governing Body and parents to ensure they are suitably
ambitious and challenging.
The next table shows how targets are set for subjects beyond English and Maths. As much data as
possible (together with teacher assessment) is used to generate the most accurate target possible
for each child, in each separate subject. Many schools simply use the maths result to set the target
for those foundation subjects with a more mathematical leaning, and similarly the English result for
the humanities. This is often not a great fit however, and quite subjective.
Below is an example of how we would set targets for Music (a good example as it is often not clear
if maths or English would be a closer match). It is worth noting here that although English and maths
are not a perfect fit, they are relevant and cannot be completely ignored. It is this data that
ultimately informs the academy’s Progress 8 score and how we are judged externally. Years of
research have shown the KS2 SATs are a good predictor of GCSE attainment in all subjects,
however tenuously it seems they might be linked.
All discussions about setting individual pupil targets are done in consultation between the subject
lead and the VP Assessment, and all targets are carefully moderated.
Music Example
Name

Subject
Code

Teaching
Group

KS2
ENGLISH for
comparison

KS2
MATHS for
comparison

RA

CATs
(Mean SAS)

Y7
Target

STUDENT A

MU

7N

102

107

11.3

109

STUDENT B

MU

7N

101

95

10.2

99

70%
60%

KS4
Targets at KS4 are a continuation of the target setting done at KS3. Monitored properly, a student’s
KS4 target should simply be a translation of the % target into the associated numbered grade (see
the table above)
For example, if a student arrives at KAA with an English KS2 Scaled Score of 102 they will be given
an End of Year 7 target of 60% (see levels of progress table above and snap shot below). Assuming
they make progress as expected across KS3, this student’s target will stay constant until the end of
Year 9. Here they would transfer on to a Target of Grade 6.

If this student, as some students do, achieves over their target at some point in KS3. Their Y10
GCSE target grade may well be higher.
KS5
KS5 targets are based on ALPS. Individual student GCSE (and other) results are inputted into ALPS
which generates targets in the following format: AABB. These are then reviewed by HoDs in the
light of their experience with the individual student, and are given to students during Target Setting
week in November. HoDs are encouraged to set ambitious but achievable targets (and may raise
targets from ALPS, but never lower them), and to use ALPS Connect to inform this decision. ALPS
Connect allows HoDs to see what the effect of achieving a higher or lower target would be on their
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overall ALPS score, therefore allowing them to judge if they are being sufficiently ambitious, or
conversely over-optimistic in their targets.

The Language of Targets
Having aspirational yet achievable targets is incredibly important. There is a fine balance between
motivating students to push themselves, and demotivating students because they are continually not
quite reaching their goal. To support this staff must be sensitive to the language they use around
assessment. Conversations should be focused on effort and hard-work, rather than natural talent
and intelligence. Reminding students that we can all improve is central to our KAA ‘growth mindset’
philosophy (see the T&L Handbook).
At KAA assessment conversations are about distance from target, and whether
students have met, exceeded or missed their target. They are not about your absolute
attainment (until the end of KS4 and 5).

Department tracking
At a department level then, subject leads need to first of all make sure they (and all department staff)
are fully aware of all student targets. Mark books for each teaching group should be annotated with
all the student’s data (as in the table above) and this should be used to inform all planning.
At the end of every cycle teachers will be presented with a summary of the summative assessment
results for their groups. It is a subject leads responsibility to understand and respond to this
summary. Subject leads should identify any large scale gaps in understanding and establish the
intervention to address this. They should pay particular attention to the performance of different
groups of students (for example PP, SEN, EAL, G&T, middle attainers, and so on) ensuring there are
no major differences between them and no group is being neglected. Subject leads will discuss the
assessment analysis with their line managers as well as their corresponding action plans. Subject
leads will complete a more detailed exam analysis after the End of Year Assessments. A template for
this will be sent out nearer the time.
The only summative KS3 data held in SIMS is a percentage value for each assessment for each
student (plus an effort grade). At KS4 and 5 GCSE/AS/A2 current performance and forecast grades
are collected (as well as an effort grade). If Subject Leads would prefer a more detailed KS3 analysis
– one that allows them to see exactly which value each student has got for each statement, then
they can arrange this with the department. Excel spreadsheets can easily be created by the Data
Manager on request, that will allow you to do just this. This would give department leads a really
thorough picture of exactly which statements students are struggling with and how to address this in
planning.
Departments are expected to engage closely with assessment data and be strategic and
creative in their response to it. For example:





What lessons came from marking and moderation? Use these findings to plan ‘Review
Week’ lessons (see below for an explanation of Review Week).
Evaluate the SoW you just taught for strengths and weaknesses: What areas were covered
well; what ideas/concepts did they not understand? What can we change for next year?
(Quickly note this before you move onto the next unit).
Make any changes to pupil groupings that they results suggest. Should students move up or
down? Are some groups too big or small?
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Redeploy teaching assistants and co-teachers based on where need is greatest.
Adjust seating plans.
Parental contact. This can come in many forms: reward postcards, positive phone calls,
meetings with parents where there is a real concern etc. One creative idea is to photocopy
the actual assessment scripts of the 10 most underperforming students and post them
directly to parents, along with a copy of the success criteria and a covering letter instructing
them that their child should re-do the assessment over half term. A nice surprise at the start
of the holiday!
How can we ensure students prepare even more thoroughly for the next assessment?
Revision skills / booklets / HWs / displays / assemblies and so on...

Whole school tracking
Tracking at a whole school mirrors tracking at a department level. In addition, however, across a
year and at individual assessment points, we are able to calculate (for KS3) the average deviation
from target for each student, for each class and for each subject area; and the proportion of
students working at, below or above target. This provides us with powerful data on the proportion
of students making different levels of progress. This will support SLT in providing staff training and
identifying areas of great practice, and areas where support is needed.
Similar analysis is carried out at KS4 and 5, but using ALPS and L3VA/Progress 8 ‘ready reckoners’ to
highlight levels of progress.
At all levels we are careful to track the attainment (and consequent progress) of all sub-groups of
students: Girls & Boys, Pupil Premium and Non-Pupil Premium, FSM, SEN, G&T, EAL, Hi/Mid/Lo
attainers, and different ethnic groups.
Tracking ‘effort grades’ across subject areas, houses, form groups, gender, PP and so on, will provide
powerful information on our students’ attitude to learning. This will be used to inform our approach
to enrichment, rewards, sanctions, behaviour management and the general atmosphere of school.
The advantage of the KAA assessment model is that detailed data can be obtained whenever needed,
making close analysis possible, without data dominating and overshadowing the more important
qualitative feedback needed most of all by the students. It is the qualitative feedback that has most
impact on learning, data should be used to support this.
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5.

The KAA Assessment Cycle

Formal assessments are essential in many ways and form the basis of all attainment tracking and
monitoring at KAA. They give teachers accurate information on the understanding of each child;
they encourage children to reflect on their own understanding and revise independently and they
prepare students for the rigours of external assessment at GCSE in Year 11, at AS / A Level in
Y12&13 and eventually at University. Almost all GCSEs and A Levels are terminal and linear,
therefore placing even more importance on a child’s ability to perform under pressure and recall
knowledge learned over a long period of time.
Formal assessments show us which students need further intervention and support, and in which
specific areas. They also allow us to improve the quality of teaching within departments and across
the academy as a whole. They keep parents informed of their child’s attainment and suggest how
they can support further understanding at home.
Formal assessments are structured throughout the year in an assessment calendar. At KS3 the year
comprises 6 assessment cycles for core subjects, and 4 for foundation subjects. Each cycle has a
block of initial teaching, a Revision Week, an Assessment Week and a Review Week. These serve
several purposes:




To highlight the importance of all formal assessments in the academy.
To ensure all assessments are preceded by thorough revision.
To ensure all assessments are followed-up with detailed feedback and subsequent
intervention or support.
To ensure parents are kept informed of their child’s progress at all times and across all
subjects.



KS4 assessments are structured in a similar cycle. As much as possible subjects should stick to this,
however, and where it most suits the structure of that course, they will add in additional
assessments as needed. Assessment results should then be aggregated so new and up-to-date data
can be submitted at each assessment point. See below the overall KS4 assessment calendars…
KS3 Assessment Timetable 2018 - 2019
August 2018
Mo

Tu

September 2018

We

Th

Fr

1

2

3
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8
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8
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School & Bank Holidays
School days
Data Dealine

180

Staff Training Days

10

Staff Planning Days

5

15

Assessment Weeks
End of Year Exams

Bank holidays 2018/19 (UK)
27th August '18

August Bank Holiday

1st January '19

New Year's Day

6th May '19

Early May Bank Holiday

25th December '18

Christmas Day

19th April '19

Good Friday

27th May '19

Spring Bank Holiday

26th December '18

Boxing Day

22nd April '19

Easter Monday
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Y10 Assessment Timetable 2018 - 2019
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Y11 Assessment Timetable 2018 - 2019
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Good Friday
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Spring Bank Holiday
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KS5 assessment points are all followed by individual subject tutorials and reports home. Subject
tutorials are individual meetings between the teacher and the student. During these, assessment
results and classroom performance is reviewed, specific targets are set and detailed understanding is
reached to ensure every student knows exactly what they need to do in order to improve.

Details of exactly how the weeks are mapped across the year can be found in the Assessment
Calendar below:
Date or W/C
Friday 7th September
Monday 1st October
Monday 8th October
Monday 15th October
Wednesday 17th October
Monday 5th November
Monday 19th November
Monday 26th November
Friday 30th November
Monday 26th Nov & Monday 3rd Dec
Monday 3rd December
Monday 10th December
Thursday 13th December
Wednesday 19th December

Autumn 1
Timetabled lessons begin for all students
KS3 Aut1 Revision Week (EN/MA/SC)
Y7 Baseline Assessments
KS3 Aut1 Assessment Week (EN/MA/SC)
Y10/Y11 Assessment Week
KS3 Aut1 Review Week (EN/MA/SC)
KS3/KS4 Data deadline
Autumn 2
Target setting week (Y7, Y10 and Y13)
Some Y7 pupil group changes
KS5 Assessment Point 1
KS5 Subject Tutorials & Reports
KS3 Aut2 Revision Week
KS5 Data Deadline
Y11 Mock Exams
KS3 Aut2 Assessment Week
Y10 Assessment Point 2
KS3 Aut2 Review Week
KS3/KS4 Data Deadline
KS3/KS4 Aut2 parent report sent home
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Monday 7th January
Wednesday 9th January
Wednesday 16th January
Monday 28th January
Monday 4th February
Monday 11th February
Wednesday 13th February
Monday 18th March
Monday 25th March
Friday 29th March
Monday 1st April
Thursday 4th April
Monday 6th May
Monday 13th May
Monday 20th May
Wednesday 22nd May
Monday 17th June
Monday 24th June
Monday 8th July
Friday 12th July
Wednesday 17th July
Friday 19th July

Spring 1
KS5 Assessment Point 2
KS5 Tutor Comments & Reports
KS5 Data Deadline
KS3 Spr1 Revision Week (EN/MA/SC)
KS3 Spr1 Assessment Week (EN/MA/SC)
Y10/Y11 Assessment Point 3
KS3 Spr1 Review Week (EN/MA/SC)
KS3/KS4 Data Deadline
Spring 2
KS5 Assessment Point 3
KS3 Spr2 Revision Week
KS5 Subject Tutorials & Reports
Y11 Mock Exams
Y10 Assessment Week
KS3 Spr2 Assessment Week
KS5 Data Deadline
KS3 Spr2 Review Week
KS3/KS4 Data Deadline
Summer 1
KS3 Sum1 Revision Week (EN/MA/SC)
KS3 Sum1 Assessment Week (EN/MA/SC)
Y10 Assessment Week
Y11-13 External GCSE/AS/A2 Exams begin
KS3 Sum1 Review Week (EN/MA/SC)
KS3/Y10 Data Deadline
Summer 2
KS3 End of Year Exams Revision Week
Y7-10 End of Year Exams
Y7-10 Review Week
Y7-10 Data Deadline
All FT report comments submitted
End of year parent report sent home

The first part of the KS3 assessment cycle is a block of teaching weeks. This block varies from 3
weeks in some cases (for EN, MA and SC), to 9 weeks (for foundation subjects). Following this is
Revision Week.

Revision Week
In preparation for each assessment students should be encouraged to reflect on the learning that has
taken place in that cycle. Effective revision is an essential skill and needs to be taught. Departments
should plan how they will structure the lessons in Revision Week so that students develop the
independent skills needed to prepare for exams effectively, but also so that no lesson is wasted.
These shouldn’t’ simply be lessons where children work in silence on their own. Instead lessons
should be structured around the ‘key concepts’ developed in that cycle. It may be that ‘answering’
the fertile question posed at the beginning of the cycle (or part way through) forms the basis of
these lessons. For example, it may be that students present their findings to the rest of the group
during a lesson, or carry out a debate based on the concepts developed. At the end of this week
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students should be fully prepared to perform as well as they possibly can in the next lessons
assessment.
The following are examples of good revision activities:





Student debates on key learning
Hot-seating
Student presentations
Students co-creating their own assessment questions and marking criteria

Very generally, lessons should contain lots of student talk and students teaching each other. Talk
allows students to verbalise their ideas and is key to effective revision. Students should be
encouraged to link their new knowledge and concepts with previous knowledge and knowledge
from other subject areas. Evaluating exemplar material (in whatever format is appropriate for that
subject) is also excellent revision.
As with all good teaching, challenge is essential here. Just reproducing notes into colourful mindmaps is unlikely to deepen anyone’s understanding, nor equip students to use their knowledge in
unfamiliar situations (see ‘Designing Assessments’ above).
Before students embark on any summative assessment work we must provide them with feedback
on previous drafts and related tasks they have done – either individually or as a group. For example;
 “Look back through the target you wrote after your last assessment. Once you have written your first
draft, highlight every time you have used your target to help you.”
 “We are trying to say why this person was so significant – be sure to explain why he/she was important
at the time and why his/her work has been so important in later years – don’t just tell me all about
their life.”
 Give pupils clear success criteria then relate them to the learning objectives. Allow pupils to coconstruct the success criteria before the concluding performance – what are the key
characteristics of a lab report, oral presentation, history essay, love poem etc.
 Model what it should look like. For example, exemplify good writing on the board or read out a
draft of a poem/short story you are working on.
 Ensure that there are clear, shared expectations about the presentation of work.
 Provide displays of pupils’ work, which shows work in progress as well as finished product in
every classroom.
 Thinking Extension: This is a provocative comment designed to challenge the current thinking
of the student and to open new avenues of thought before they complete their concluding
performance at the end of an enquiry.
In Revision Week staff should also activate students as a learning resource for one another to allow
them to review and amend their current understandings. This happens through:
 Students exchanging books and checking each other’s work against a pre-flight checklist (a list of
required components - e.g. title page, introduction, three paragraph explanation, conclusion).
The checklist can be prepared by the teacher or students. Some checklists will be generic whilst
others may be specific to a particular assessment (see below for an example).
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 Students exchanging books and giving comments to a peer by writing two positive things (stars)
about the work and one thing that she ‘wishes’ the other student would do to make it better.
The comments should be specific to the success criteria and provide clear guidance on what to
do to improve.
 Groups of students discussing what they have learned and what they still need to learn in a
particular topic in order to complete the assessment. Each group then decides which of these
needs should be labelled as a ‘group weakness.’ Students from other groups can then help close
some of their peers’ gaps in understanding before the teacher is asked for help.
 Students exchanging books and using a familiar mark scheme that helps them evaluate a peer’s
work. Students provide feedback in the form of WWW/EBI, but not as grades or percentages.
Once students have been through this process they are ready to complete their summative
assessment.

Assessment Week
Having a week devoted to assessment means each individual subject assessment benefits from the
high profile afforded this week in the school calendar. It means the electronic displays, assemblies,
tutor time and parental communications (amongst other things) can all be focused on the same
message – that, this week “we are showing off what we can do”.
Flexibility is left with each subject area to decide when exactly to hold assessments within each
assessment week. In a core subject with 3 or 4 periods a week the Head of Department may decide
when to hold the assessment in any of the lessons. In a subject area with only one period a week the
assessment will obviously have to fall in that lesson.
Departments should ensure the assessments are carried out with the same structure as the subject’s
exam will be at GCSE. For most subjects this will mean a written assessment done in silent exam
conditions.
In accordance with the Teaching & Learning Handbook (and the discussion above) all assessments
taken in Assessment Week should be ‘unseen’ and not excessively predictable. After all, that is what
students will have to do in the ‘assessment months’ of GCSE and A-Level.
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Each assessment should test the material on the progress tracker for that cycle (at KS3). At the end
of Assessment Week staff should be able to feedback to students the progress they have made with
each statement on the Tracker. This leads nicely into the Review Week activities.

Review Week
Review Week provides an opportunity for teachers to ‘re-teach’ any skills or knowledge students
have found particularly difficult and have struggled to apply in the summative assessment.
Teachers can use this time (both Assessment and Review Week) to diagnose any areas of weakness
that persist and address them before they take their students onto the next topic. Assessment at
KAA is about looking forward, not back. An assessment that tells a student they have failed to
master aspects of the term’s work, but gives them no chance to do anything about it, is essentially
useless. Review Week allows students to compare their own performance in their assessments with
the desired standard. They can then spend the final week of term closing any gaps. It also gives
students an opportunity to set meaningful goals for the coming term.
The effectiveness of Review Week is, in a large part, down to the quality of feedback students
receive. Much more detail about what makes effective feedback can be found in the Marking and
Feedback section below.
In review week students will receive their assessment scripts back (or the equivalent in subjects
without written tests) with written comments on and indications of correct/incorrect answers. The
assessment script will not be marked with an overall grade or a percentage. As we all
know, extensive evidence shows that given constructive feedback and a grade, students will always
defer to the grade, and pay little attention (if any) to the feedback designed to help them improve:
“Study after study has found that students - from elementary school to graduate school, and across
cultures – demonstrate less interest in learning as a result of being graded…Thus, anyone who
wants to see students get hooked on words and numbers and ideas already has reason to look for
other ways of assessing and describing their achievement.”5
When giving the assessment paper back (or shortly afterwards) teachers will also give the student an
individual completed (KS3) Progress Tracker for that cycle (see section 2 above). At KS4 and 5,
the same principles apply, but departments may choose to provide the feedback in a different
format.
Lessons in Review Week should be planned carefully to meet the needs of all students. (This is
obviously always the case, but can be much more difficult when students need to work on so many
different topics at the same time.) Differentiation is therefore paramount. It would be inappropriate,
for example, to have a student who scored highly on their photosynthesis assessment to be working
on this again simply because others on her table need to. On the other hand, lessons in Review
Week must not be a disjointed series of activities where students are only working on their own
‘revising’ and not benefiting from good quality teaching. A balance needs to be struck between the
two.
Most valuable for students will be review activities or lessons that help them to see the benefit of
their work or assessments, and teach them what they need to do to improve

Alfie Kohn, HIGH SCHOOL MAGAZINE, March 1999 - (Benware and Deci, 1984; Butler, 1987; Butler and Nisan,
1986; Grolnick and Ryan, 1987; Harter and Guzman, 1986; Hughes et al., 1985; Kage, 1991; Salili et al., 1976).
5
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Ingredients of a great review:
Link to the Big Picture
Review can be helped by the teacher restating the ‘whole game’ of the year, and the ‘whole game’ of
the assessments. For example, reminding year 8 English students that they have actually completed
four separate assessments – poetry, persuasive writing etc. – and that these assessments all link to
the core concepts and skills in English – selecting and analysing quotations, matching the style of
writing to the purpose and audience etc., linking these exams back to the big picture (and forward to
Y9).
Build in Challenge
Review lessons need challenge. Zone in on a specific area - the one just beyond their current level of
performance. We can sometimes start review lessons by reviewing questions a step above current
student performance. Why do they tackle those questions first? Because we can use review week to
model our high expectations. That cognitive stretch is all important.
Use DO NOWs to correct common errors
Use DO NOWs to pick off common errors from the assessments. Once you’ve seen that a mistake
is being repeated by most of the class, it’s better to spend time planning a great Do Now that
explores this mistake and corrects it, than it is to individually correct each student’s script.
Target students who need your support
When students are working independently on re-doing their work use this time to talk to those
pupils who may be particularly in need of encouragement, support or challenge.
Provide choice
Empower students to take control of their own improvement. Sometimes show a list of ‘Learning
targets’ and invite pupils to select the one they think most applies to them. They can talk with a
partner about why they chose a particular target, using an example from their work.
Review and amend against exemplars or criteria
Avoid self and peer marking all the time! If they are just reading their work and writing ‘EBI: More
detail’ at the bottom, is it really worth it? Instead, you could try asking students to correct their own
/ their partner’s work from an exemplar answer (one that shows all the working out, or good
planning, or whatever). Reviewing and amending work against exemplars or criteria – yes. Reviewing
for the sake of reviewing – no.
Let them see it through
Build resilience by letting students put what they’ve learnt in review lessons into practice. Allow
students time to rewrite / re-do parts of the assessment that they struggled with. Ideally the
students themselves will diagnose the most urgent thing they need to re-do (based on the
understanding they’ve built up over the review lessons). Don’t rush the re-doing of work – time
spent on this now will help them when they start next year
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Take your time!
Don’t rush review. Build in sufficient time for students to complete review tasks - sometimes this
may be homework.
Use success criteria
When sharing success criteria with students it should always be i) pupil friendly and ii) illustrated
with clear examples. There is an example below of how an English teacher helped students
meaningfully engage with the criteria, from a lesson that reviewed an assessment in which students
write an argument in favour of the death penalty.
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Review Week is about reducing gaps
Gap analysis is a business tool used to help move people and projects forward. It is a great way to
think about Review Week. As a result of their assessment feedback,
students should know how they are doing - their current situation. They
should also know what their target is (both as a KAA Target and as
specific areas of the curriculum) and where they want to be. Review
week feedback should help them bridge the gap between the two, work
on it with support, and thus move forward. Recalling this model may
help you better plan productive review week activities.

At the end of review week all KS3 students should have their Progress Trackers stuck into their
exercise books (or in assessment folders) and have their results written in their student planner. At
KS4, assessments must be kept safe and organised to use again before more formal exams. Any
work they have done to address their ‘gaps’ should also be evident and to ensure this students
should use GREEN PEN (see the KAA Marking Policy for more details).

43 | P a g e

6.

Moderation and Data Entry

As discussed in section 2 above, internally (and externally) moderating our curriculum planning and
assessments is essential. Effective moderation does the following:






Ensures that the results given back to students are accurate and fair.
Gives the data we report to students, parents and staff greater integrity.
Diagnoses issues/areas on underachievement, informing forward planning.
Provides feedback on the quality of assessments and the quality of curriculum planning.
Trains teachers – sharpening their understanding of relevant assessment criteria

Below is an example of how this may look within a department across one assessment cycle.
English – Autumn Term 1 Assessment – An essay exploring characterisation in Macbeth:
Extract from Assessment Calendar:
Monday 12th October
Monday 19th October
Wednesday 21st October (by 5pm)

Aut1 Assessment Week begins (English, Maths, Science)
Review week begins
All assessment data (%) inputted into SIMS

English department schedule:
Monday 12th Oct

Students complete their assessments under exam conditions.

Tuesday 13th Oct

Teachers bring a sample of 3 marked scripts (top/middle/bottom) to
department meeting. Scripts are then swapped, and adjustments are made
to ensure consistency.

Weds 15th Oct

Teachers can now mark the rest of their scripts, taking into account the
standardisation meeting.

Weds 21st Oct

Teachers input marks into SIMS in time for deadline.

This is only one model - there are many other ways in which assessments can be moderated and
standardised. The most helpful methods are when teachers co-moderate – revealing through
discussion their students common areas of underperformance. This will allow the process of
moderation to inform lesson planning and interventions.
Moderation should also take place externally. Each department should look to take as many
opportunities as possible to compare their curriculum and assessments with other schools and
organisations. Some opportunities will be created centrally, for example through our school
partners, Aldridge Education and mutually beneficial arrangements with other ‘start up’ schools –
however subject leads should look to find their own moderation opportunities as well. The results
of any external moderation should be collated by the subject lead and shared with the VP
Assessment. A template has been provided for this and can be found on the K Drive (in
‘Moderation’).
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Benchmark Portfolios
Each subject area is required to up-date their benchmark portfolio after each assessment point.
These documents provide evidence on the current attainment of students in each year group (at
KS3 and KS4) at that particular point in time. They form part of the ‘pegging back’ and ‘peggingforward’ process described above and are essential in developing and evidencing the robustness of
our assessment model.
Each BP contains summary data from the most recent assessment. This data is broken down to
show the performance of the higher, middle and lower prior attaining students.
Assessment scripts are included in the BP that typify students in each of the groups described above.
These scripts are annotated to show the GCSE descriptors they have mastered or are working
towards. Reference can be made to the old style NC Level Descriptors (found at
http://www.teachfind.com/qcda/level-descriptions-english-key-stage-3-subjects-key-stages-3-4national-curriculum-2427 or saved on the K Drive in the Benchmark Portfolios folder), old style
GCSE criteria and to the specifications from the newer (reformed) GCSE exam boards, to, again,
show that KAA students are performing AT LEAST in line with national expectations, if not above.
All benchmark portfolios should be printed in hard-copy, but also saved centrally on the K Drive in
the Moderation folder.

Data Entry
SIMS is our MIS (management information system).The deadlines by which staff should input their
assessment data into SIMS are outlined in the Assessment Calendar above. At the end of each
assessment cycle staff will need to input a percentage for each student, generated from their
Progress Tracker.
At the same time staff will also need to enter an Effort Grade for each student. This communicates
to parents their child’s attitude to learning and general effort in lessons and with homework. The
effort grades are below…
A
B
C
D

Excellent effort
Good effort
Inconsistent effort
Poor effort

Some subject leads may have an internal departmental spreadsheet which should be regularly
updated as well as SIMS. It is down to individual departments to decide exactly what data is held on
these.
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7.

Marking and Feedback

(Lots more detail about Marking and Feedback can be found in the KAA Marking Policy)
Effective feedback has an enormous effect on student understanding and must be weaved into the
fabric of every KAA lesson. The Sutton Trust produced a Teaching and Learning Toolkit in which
they summarised research into the strategies used by schools to improve student understanding and
increase progress. The toolkit identified ‘feedback’ and ‘meta-cognition and self-regulation’ as the
most significant (and cost effective) strategies. Feedback is not the same as marking, feedback is
identifying which areas students have done well on, which they need to work on, and then actually
getting them to act on this feedback. Marking alone is futile unless students actually act on the advice
given. Meta-cognition and self-regulation are linked to this. This means giving students the
opportunity to decide why they have done well on certain topics, and less well on others. If you like,
it is about getting them to think about how they have learned, and adjust their future actions
accordingly.
The gap analysis described above (section 5) applies very generally to the marking and feedback
process and provides us with some guiding principles by which to ensure ours at KAA is effective.
Our overriding aim is to train students so that they become self-reflective and able to monitor the
quality and standard of their own work. To do this a learner must possess 4 things:
1.
2.
3.
4.

A concept of the standard they are aiming for.
The opportunity to compare their current level of performance with that standard.
Opportunities to engage in appropriate action which leads to some closure of the gap.
A green pen to highlight where they have made improvements.

Allowing students to develop a concept of the standard being aimed for
There are 2 main approaches to specifying standards to students and removing the mystery of what
constitutes an outstanding performance.



Descriptive statements.
Exemplars.

Descriptive statements may be used to specify key qualities being looked for in a certain task or
performance.
Exemplars are chosen to illustrate what distinguishes high quality from low. Students need several
exemplars to precisely learn that there are different ways in which work of a particular quality can
find expression. Unless students can come to realise that there are many ‘objects’ within the same
genre which are regarded as excellent – 3 different A* essays on the same question – but which
share similar qualities and structural features, they will not grasp the concept of quality (recall the
example of dramatic irony in section 3 above).

Giving students the opportunity to compare their work with work at the
standard being aimed for
When students rely solely on a teacher’s written comments, not only is feedback propositional and
encourages a reliance on the teacher as the source of all verification, but it also relies too heavily on
the willingness and time of the teacher and the ability of the student to interpret and act on the
comments.
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Therefore feedback against criteria is only effective when the student has concrete examples of
things that possess the criteria/properties in question.
In other words, students must not only compare their own work against the success criteria but
they must have opportunities to compare examples of outstanding work and deficient work against
the criteria to enable them to see the differences in structure and content.
Knowledge of criteria has to be taught through experience of using the criteria to judge quality. It is
largely developed through an inductive process which involves pupils being engaged in evaluating
work and amending it. Through this process, the student also…
“unconsciously picks up the rules of the art (writing a poem or experiment report), including those which are
not explicitly known to the master (teacher) ...Connoisseurship...can be communicated only by example, not
by precept.”6
Therefore the act of students measuring their work, up against examples of work of varying
standards, actually allows them a deeper understanding of the structure of ‘outstanding work’
generally within that subject discipline.

Enabling students to develop strategies for gap closure
Traditionally students have relied on their teachers to tell them how to effect improvement. If a
student’s only exposure to evaluative and editorial activity is as it is received from the teacher, it will
only have limited impact.
Therefore, students need to be taught a pool of strategies to help them improve their
own work. The most readily available material for students to work on for evaluative and remedial
experience is that of fellow students.
Engaging in evaluative and corrective activity on each other’s work has the advantage for students
that:





The work is of the same type and addresses the same task.
Students experience a broad range of strategies employed by their peers and exposure to
these expands their own repertoire.
Other student’s attempts normally cover a wide range of imperfections.
Students are less defensive of other students’ work than to their own.

Students develop their pool of strategies by learning to revise and refine their own work in
cooperation with the teacher, and by editing and helping other students to improve theirs.
“Students who become conscious of what they’re doing by explaining their decisions to others also learn new
strategies for solving writing problems. And because students should become progressively more independent
and self-confident as writers, they need to evaluate each other’s work and their own frequently, a practice
which teaches constructive criticism, close-reading and rewriting.”7

6
7

Polanyi, M. ‘Personal knowledge: towards a post-critical philosophy.’ Routledge, 1962
Lindemann, E. ‘A rhetoric for writing teachers.’ New York 1982.
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Commenting on student work:
Experience shows us that there is a correlation between the pride students take in the appearance
of their exercise book, and the attitude they take to learning in that subject. At KAA we want
students to take pride in their work, their presentation and the effort they invest in their progress.
How we, in turn, treat their exercise books affects this – if we fill it full of red pen, scribble
corrections across everything and write over what they have done, this pride will soon vanish.
Before writing anything in a student’s exercise book KAA teachers will therefore take time to
consider what exactly they want to say:




Remind ourselves of what we said we were looking for (the success criteria.)
Remind ourselves of the pupils’ ‘learning goal / target.’
Decide what is the most important feedback we can give the student = “Where to next?”

Annotating student work:
When we write annotations/comments KAA teachers will/could:







Comment upon aspects that show how well the student has met the specified learning
intention/success criteria (unless something very significant needs addressing).
Instead of marking answers as correct or incorrect, tell the students the number of answers
that were wrong. Give them time in class to find and correct their mistakes either
individually or in groups.
Use RED pen (and teaching assistants/co-teachers PURPLE pen)
Use the ‘Marking Shorthand’ (displayed below, on all classroom walls and referred to in
more detail in the KAA Marking Policy)
Allow students to identify areas of improvement by comparing their work to exemplars at
the next level of achievement.
Often give students a follow-up task alongside the positive comment. (This will help them
shape their future goals) Tasks for high-attainers will tend to be open and provocative whilst
lower attainers will be much more structured. For example:
a) “Highlight in the margin the part of this work where you think you have done really well.
Write a short comment to say what is so good about it.”
b) “Find the sentence where I used a double tick. Tell me why you think I gave this sentence a
double tick – what is so good about it?”
c) “In your answer you say....I would disagree because.....Write 7 lines supporting your original
idea.”
d) “Some of your answer does not help you answer the question. Find an example in your
answer where you go off the main point of the question and write a sentence telling me why
that does not help you answer the question.”
e) “This is really good. Now write a really clear summary of the most important points of your
answer in no more than 25 words.”
f) “Finish the sentence that I have started for you below with a really good example.”
g) “Read these two sentences I have written for you. Choose the one that you most agree with
and come and tell me why.”
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Returning work / exercise books.
When we return students’ written work we will:






Give students time to do any follow-up tasks we have given them. Sometimes this may be
homework. ‘Green Pen’ time
Use that time to talk to students who may be particularly in need of encouragement,
support or challenge.
Encourage students to do all review, or re-draft work in GREEN pen.
Sometimes show a list of ‘Learning goals’ on the IWB and invite students to select the one
they think most applies to them. They then talk with a partner about why they chose a
particular goal, using an example from their work.
If a pattern emerges from the work that highlights gaps in understanding, we will use the
next lesson to re-visit those gaps before moving on.

The below example is displayed at the front of most KAA student exercise books. Take time to
explore with students what this is showing. Explain to students how they will have to respond to
feedback in the same way and why.
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KAA Marking Shorthand – displayed in all classrooms and referred to in all marking
Spelling mistake
Punctuation missing
Express more clearly
Word missing

//
WW

New paragraph needed
Wrong word
Think: Why has this teacher
ticked this part of your work?
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8.

Homework

Homework is an opportunity for students to be independent, to be creative, to practice skills
already learned and to find out new things. It is one of the most important forms of assessment
within the school week as so much of it is autonomous and, set properly, should reveal a lot about
individual students’ levels of understanding.
KS3 students have two 30 minute homeworks in English and in Maths each week, and one 30 minute
homework in all other subjects (except for Drama, Dance, Music, PSHE and PE which don’t set
regular homework). This equates to a minimum of 6 hours homework each week. Please note, if
Drama, Dance Music and PE wish to set a small piece of homework every so often, then they are more than
welcome to do so.
KS4 students should complete at least an hour and a half of homework each week, for each exam
subject they study. This equates to a minimum of 10.5 hours HW a week. When this HW is set can
be slightly more flexible at KS4, however paying attention to the suggested timetables below will
help students manage their time more effectively. If all homework is set towards the end of the
week, students will struggle to cope and quality will be affected.
Homework expectations are obviously much higher at KS5. Students in Year 12 should expect
homework to be set almost every lesson and it will take various forms depending on the subject. In
addition to regular ‘homework’ students are also expected to carry out a substantial amount of
independent study for each subject, each week. Guidance for this should be provided by subject
teachers so that time is well-spent. For more information on KS5 homework expectations please
see the Sixth Form Handbook.
In order to make homework as effective as possible it should be designed with the same ‘designing
assessment principles’ discussed above (in section 3). This means it should require students to use
the knowledge they have learned in a new way; it should require students to be imaginative, it
should require them to carry out extended writing (not every homework), it should be preparing
something to present to the rest of the group, and so on.

Stretch Projects
At KAA as well as having regular, smaller homeworks, we want students to develop the skills
needed to carry out larger independent projects, over extended periods of time. For KS3 these skills
will be developed through the homework Stretch Projects carried out before and during the
Christmas, Easter and summer holidays. These projects cover content from a range of subject areas
but are driven by either English, mathematics or science.
Project

Departments

Staff

Christmas break

Science, DT, PE, Drama,
Dance

Led by RGH and the Science Dept.

For example: ‘The Human
Body’

Supported by staff from DT, PE,
Drama and Dance
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Easter break
For example: ‘Learning from
the Past’
Summer break
For example: ‘Patterns and
Sequences’

English, History, RE,
Geography, MFL

Led by JWR, ESK and the English
Dept.
Supported by staff from History, RE,
Geography and MFL

Mathematics, Music, Art,
Computer Science

Led by NES and the Maths Dept.
Supported by staff from Music, Art
and Computer Science

Recording Homework Marks
At KS3 and KS4 homework is set and handed in according to a homework timetable (see below).
Every student will be given a personal copy for their planner during Student Induction Week/Day.
Subject leads are responsible for deciding how they would like homework submission recorded,
monitored and quality assured within their area. Most staff will use an Excel spreadsheet and record
the fact that each piece has been completed, the quality of effort made and the level of
understanding shown. Spreadsheets can be designed to suit departments. If you would like support
with this, please contact the Data Manager.
Although homework marks are not tracked within SIMS, failure to submit homework is. Failure to
submit homework is a behaviour incident, it carries de-merits and should be logged against the
appropriate student with all relevant details included.
Details of how to input assessment percentages, log behaviour incidents and recall data
on SIMS will be covered in the SIMS data entry handbook.
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Homework Timetables
Year 7 HW Timetable 2018-2019
DAY OF THE WEEK
MONDAY
RE
SCIENCE

TUESDAY
DT
COMPUTER SCIENCE
MATHS

WEDNESDAY
ENGLISH
ART
HISTORY

THURSDAY
FRENCH
GEOGRAPHY

FRIDAY
ENGLISH
MATHS

N

GEOGRAPHY
SCIENCE
RE

DT
MATHS

ENGLISH
ART
HISTORY

GERMAN
COMPUTER SCIENCE

ENGLISH
MATHS

T

ART
COMPUTER SCIENCE
MATHS

ENGLISH
DT

MATHS
HISTORY

GEOGRAPHY
SCIENCE
RE

ENGLISH
FRENCH

R

GERMAN
COMPUTER SCIENCE
HISTORY

ART
GEOGRAPHY
MATHS

ENGLISH
RE

SCIENCE
DT

ENGLISH
MATHS

E

GEOGRAPHY
SCIENCE
HISTORY

ART
COMPUTER SCIENCE
MATHS

ENGLISH
DT

GERMAN
MATHS

ENGLISH
RE

FRENCH
HISTORY

MATHS
GEOGRAPHY

ENGLISH
COMPUTER SCIENCE

ART
DT
SCIENCE

RE
MATHS
ENGLISH

GEOGRAPHY
SCIENCE
HISTORY

ART
MATHS

ENGLISH
DT

FRENCH
COMPUTER SCIENCE

ENGLISH
MATHS
RE

MATHS
RE

DT
ENGLISH

ART
COMPUTER SCIENCE
MATHS

GEOGRAPHY
SCIENCE

HISTORY
GERMAN
ENGLISH

GROUP

GROUP
SUBJECT SET ON THAT DAY

I

P

D

U

Year 8 HW Timetable 2018-2019
DAY OF THE WEEK

GROUP
SUBJECT SET ON THAT DAY

GROUP
I

MONDAY
COMPUTER SCIENCE
ART

TUESDAY
RE
ENGLISH

WEDNESDAY
DT
SCIENCE
MATHS

THURSDAY
HISTORY
FRENCH
ENGLISH

FRIDAY
MATHS
GEOGRAPHY

N

COMPUTER SCIENCE
HISTORY

RE
ENGLISH

DT
SCIENCE
MATHS

ENGLISH
GERMAN

MATHS
ART
GEOGRAPHY

T

DT
ENGLISH

COMPUTER SCIENCE
MATHS

ART
RE

HISTORY
MATHS
ENGLISH

FRENCH
SCIENCE
GEOGRAPHY

R

DT
ENGLISH

MATHS
RE

COMPUTER SCIENCE
HISTORY

ART
ENGLISH
MATHS

GERMAN
SCIENCE
GEOGRAPHY

E

ENGLISH
COMPUTER SCIENCE

DT
HISTORY
MATHS

SCIENCE
MATHS

RE
GERMAN
ENGLISH

ART
GEOGRAPHY

DT
COMPUTER SCIENCE
ENGLISH

MATHS
RE

ART
HISTORY

MATHS
ENGLISH

FRENCH
SCIENCE
GEOGRAPHY

ART
ENGLISH

DT
HISTORY
MATHS

SCIENCE
MATHS

RE
FRENCH
ENGLISH

COMPUTER SCIENCE
GEOGRAPHY

MATHS

GERMAN

P

D

MATHS
U
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Year 9 HW Timetable 2018-2019
DAY OF THE WEEK
GROUP
I

GROUP
SUBJECT SET ON THAT DAY

N

T

R

E

P

D

MONDAY
GEOGRAPHY
RE
ENGLISH

TUESDAY
MATHS
COMPUTER SCIENCE

WEDNESDAY
ART
FRENCH

THURSDAY
DT
MATHS
ENGLISH

FRIDAY
HISTORY
SCIENCE

ART
GEOGRAPHY
ENGLISH

MATHS
COMPUTER SCIENCE

RE
GERMAN

DT
MATHS
ENGLISH

HISTORY
SCIENCE

DT
MATHS

ART
HISTORY
ENGLISH

COMPUTER SCIENCE
FRENCH
SCIENCE

MATHS
RE

ENGLISH
GEOGRAPHY

DT
HISTORY
MATHS

ENGLISH
RE

GERMAN
SCIENCE

COMPUTER SCIENCE
MATHS

ART
GEOGRAPHY
ENGLISH

HISTORY
ART

MATHS
ENGLISH

COMPUTER SCIENCE
GERMAN
GEOGRAPHY

MATHS
ENGLISH

DT
RE
SCIENCE

DT
HISTORY
MATHS

ENGLISH
RE

ART
FRENCH
SCIENCE

COMPUTER SCIENCE
MATHS

GEOGRAPHY
ENGLISH

ENGLISH
HISTORY

MATHS
GEOGRAPHY

ART
COMPUTER SCIENCE
FRENCH

MATHS
ENGLISH

DT
RE
SCIENCE

THURSDAY

FRIDAY

ENGLISH

SCIENCE

GERMAN
U

Year 10 HW Timetable 2018-2019

SUBJECT SET ON
THAT DAY

DAY OF THE WEEK
MONDAY

TUESDAY

WEDNESDAY

OPTION A - ALL

OPTION D - ALL

OPTION B - ALL

SUBJECTS

SUBJECTS

SUBJECTS

MATHS

OPTION C - ALL
SUBJECTS

Year 11 HW Timetable 2018-2019

SUBJECT SET ON
THAT DAY

DAY OF THE WEEK
MONDAY

TUESDAY

WEDNESDAY

OPTION D - ALL

OPTION A - ALL

OPTION B - ALL

SUBJECTS

SUBJECTS

SUBJECTS

THURSDAY

FRIDAY

SCIENCE

ENGLISH

MATHS

OPTION C - ALL
SUBJECTS
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